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Message

Maulana Azad National Urdu University (MANUU) was established in 1998 by an Act
of the Parliament. It is a central university with NAAC accreditation and the mandate of the
university is: (1) promotion of Urdu language, (2) accessibility and availability of professional
and technical education in Urdu medium, (3) providing education through traditional and
distance learning mode, and (4) a specific focus on women’s education. These are the points that
distinguish this central university from all other central universities and give it a unique feature.
It has been emphasized even in the National Education Policy 2020 to achieve education in
mother tongues and regional languages.

The very objective of promotion of knowledge through Urdu is meant to facilitate the
accessibility of contemporary knowledge and disciplines to Urdu knowing community. For a
long time, there has been a dearth of course material in Urdu. The non-availability of books in
Urdu is a matter of concern and Urdu University considers it a privilege to be part of the national
process of providing course material in mother tongue/home language as per the vision of NEP
2020. Further, the Urdu speaking community is at a disadvantage in gaining updated knowledge
and information in emerging areas or newer knowledge in existing fields due to non-availability
of reading material in Urdu. The unavailability of content related to the above domains of
knowledge has created an atmosphere of apathy towards attaining knowledge that could
significantly affect the intellectual abilities of the Urdu knowing community. These are the
challenges that Urdu University is confronted with. The scenario of Self Learning Materials
(SLM) is also not very different. The unavailability of course books in Urdu at school/college
level comes under discussion at the commencement of every academic year. Since the medium
of instruction of Urdu University is only Urdu and it offers almost all the courses of important
disciplines, the preparation of books of all these subjects in Urdu is the most important
responsibility of the University. To achieve these objectives, MANUU makes available course
material in the form of Self Learning Material (SLM) to the students of Distance Learning. The
same is also available for sale to anyone interested in gaining knowledge through Urdu. To
further provide access to learning, eSLM in Urdu is available for free download from the
University website.

I am immensely pleased that due to the hard work of the concerned faculty and full
cooperation of the writers, the process of publications of books has begun on a massive scale. To
facilitate the students of Distance Learning, the process of preparing and publication of Self
Learning Material (SLM) is of paramount importance to the University. | believe that we will be
able to meet the requirements of a large Urdu knowing community through our Self Learning
Material and will fulfill the mandate of this University and justify our presence in this country.

With best wishes,

Prof. Syed Ainul Hasan
Vice Chancellor
MANUU, Hyderabad



Message

In the present era, distance education is recognized as a very effective and useful mode of
education all over the world and a large number of people are benefiting from this mode of
education. Maulana Azad National Urdu University also introduced the distance learning mode
since its establishment in view of the educational needs of the Urdu speaking population.
Maulana Azad National Urdu University started in 1998 with the Directorate of Distance
Education and the regular programmes commenced from 2004, and subsequently various
departments have been established.

The UGC has played a vital role in efficiently regulating the education system in the
country. Various programs running under Open and Distance Learning (ODL) mode at DDE are
approved by UGC-DEB. The UGC-DEB has emphasized on synchronizing the syllabi of
distance and regular mode to enhance the level of distance learning students. Since Maulana
Azad National Urdu University is a dual mode university catering to both distance and traditional
mode of learning, to achieve its goal in line with the UGC-DEB guidelines, Choice Based Credit
System (CBCS) was introduced and Self Learning Materials are being prepared afresh for UG
and PG programmes containing 6 blocks with 24 units and 4 blocks with 16 units respectively.

The Directorate of Distance Education offers a total of seventeen (17) programmes
comprising of UG, PG, B.Ed., Diploma, and Certificate programmes. Along with this,
programmes based on technical skills are also being started. A huge network of nine Regional
Centers (Bengaluru, Bhopal, Darbhanga, Delhi, Kolkata, Mumbai, Patna, Ranchi, and Srinagar)
and six Sub-Regional Centers (Hyderabad, Lucknow, Jammu, Nooh, Varanasi, and Amravati)
was established to facilitate the students. Apart from this, an extension center has also been
established in Vijayawada. More than one hundred and sixty Learner Support Centres (LSCs)
and twenty Programme Centres are run simultaneously under these Regional and Sub-Regional
Centers to provide educational and administrative support to the students. The Directorate of
Distance Education makes full use of ICT in its educational and administrative activities, and
offers admission to all its programs through online mode only.

The soft copies of Self Learning Material (SLM) for students are made available on the
website of the Directorate of Distance Education and the links of audio and video recordings are
also made available on the website. In addition, facilities of E-mail and WhatsApp groups are
being provided to the students through which the learners are informed about various aspects of
the program such as course registration, assignments, counselling, examinations, etc. In addition
to regular counseling, additional remedial online counseling is being provided from the last two
years to improve the academic standards of the students.

It is expected that the Directorate of Distance Education will play a vital role to bring
educationally and economically backward population into the mainstream of contemporary
education. In near future, changes will be made in various programmes under the New Education
Policy (NEP-2020) in view of the educational needs and it is hoped that this will help in making
the Open and Distance Learning system more efficient and effective.

Prof. Mohd. Razaullah Khan
Director, Directorate of Distance Education
MANUU, Hyderabad



Introduction to the Course

The M.A. English programme is designed to give a sound knowledge of English
Language, Literature and Literary Theory so as to empower the prospective students for higher
studies and employment, apart from helping them prepare for competitive exams. It is spread
over two years (four semesters) minimum duration. The objectives of the programme are as
follows:

a. to provide a sound base in the English language
b. to provide insights into the development of English and the phonological,
morphological, syntactical and stylistic aspects of language
c. to provide knowledge in the teaching of English
d. to explore the various literatures in English
to provide exposure to the different genres, movements and periods of English
literature
to facilitate critical and analytical abilities
to introduce literary theory and criticism
to build confidence among learners with language skills in English
to enable the working target group to enhance their qualifications and
j. To facilitate higher education in the open distance learning mode.

At the end of the two-year post graduate programme in M.A. English, the learner would
have mastered the theoretical knowledge of the English language and literature. The learners
would be able to appreciate literatures in English, take up critical analysis, understand the
different movements, periods and concepts in the study of English language and literature. The
two-year programme will prepare the learner for competitive examinations, for employment and
for research by developing their skills, apart from leading to refinement.

The course “Literary Criticism and Theory-I” aims to introduce the learners to the
seminal concepts of literary criticism and theory from the Classical period to the late Victorian
period. It also provides them with basic information about literary theory and criticism in the
study of English literature. Upon the completion of the course, you are expected to learn literary
theory through the ages and how to apply literary criticism to analyse any piece of literary work.

The course is divided into four Blocks and each Block has four Units. Classical and
Medieval criticism, Renaissance and Neoclassical criticism, criticism and theory of the
Enlightenment, Romantic and Victorian periods are also covered in this course.

This SLM is supplemented by audio-video lessons. You may visit IMC MANUU YouTube

channel http://youtube.com/u/imcmanuu for the complete list of AV lessons in English.

@

- Sa

With you in your journey through the fields of English language and literature!

Dr. Gulfishaan Habeeb
Professor of English &
Course Coordinator


http://youtube.com/u/imcmanuu
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Unit-1: Introduction to Classical and Medieval Criticism

Structure:

1.0 Introduction
1.1 Objectives
1.2 Introduction to Classical and Medieval Criticism
1.2.1 Classical Period
1.2.1.1 Hellenistic Period
1.2.1.2 Pan-Hellenistic Period
1.2.2 Introduction to Medieval Criticism
1.2.2.1 Early Middle Age
1.2.2.2 Carolingian Period
1.2.2.3 High Middle Age
1.2.3 Let Us Sum Up
1.3 Learning Outcomes
1.4 Glossary
1.5 Sample Questions
1.6 Suggested Learning Resources

1.0 Introduction

The Cambridge Dictionary defines ‘criticism' as an act of giving an opinion or judgement
about the lacking or good qualities of something or someone, especially books, films, etc. It is
derived from an ancient Greek term krites, meaning 'to judge." An author is apparently the
foremost critic of his own work; an author tends to make a ‘judgement' or 'perception’ about the
choices regarding the themes and techniques to be used in his work. The act of creating
something indeed becomes an act of critical evaluation as well. This evaluation could take place
in various forms; the notable techniques would be self-assessment, in-depth contemplation,
reflective and perceived judgements. If we skim through the extensive history of literature, we
come across literary works with criticism associated with them. Some of the most notable
examples would be John Donne's "The Good Morrow" and "A Valediction: Forbidding
Mourning,” Shakespeare's "Sonnets,” "Francis Bacon's The Advancement of Learning, P. B.

Shelley's "Ode to the West Wind," and many more. The in-built artistic 'performativity' of such
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texts provides a blank canvas to varied critics and philosophers for making a complex painting of

criticism, over the long period of time.

1.1 Objectives

The objectives of this Unit are to familiarize you with the origin and development of
literary criticism. Further, it will also discuss the origin and development of classical and

medieval criticism.

1.2 Introduction to Classical and Mediaeval Criticism

1.2.1 Classical Period

Literary criticism could be dated as old as the times of archaic Greece, which is
approximately 800 years before the birth of Jesus Christ. But the “classical” period known to us
does begin from the time period of great dramatists like Aeschylus, Euripides, Sophocles, and
great philosophers like Plato, Aristotle, and Socrates. We see a multitude of historical events,
literary and cultural trends, and the rise and fall of many empires as well. The commencement of
literary criticism trends can be traced to the dramatic festivals held in the courts of ancient
Athens. The foremost emphasis of these contests was to keenly evaluate and judge all the authors
present, and to elect one as the finest dramatist.

The most striking example of literary-critical discussion is Aristophanes' significant work
The Frogs. It was performed when Athens was defeated by its rival Sparta before the end of the
Peloponnesian war, probably in 405 BC. This play has been a testimony of political and
philosophical awareness of not only the playwright but of the audience's intellect as well. The
chorus in the play itself acclaims the learnedness of the spectators, and address every citizen to
be so "sharp"” and "keen" that they would not slip "a single point." Aristophanes' design for this
work circled around the point that the current world does not have good poets; the living
dramatists are no more than "jabbers,"” who are the "degraders of their art." And if someone
wishes to be a good poet, he must obtain the services of a decent poet by bringing a deceased one
back from Hades. A trial was conducted before the god of the underworld, Pluto, to conclude the
selection of a suitable one among the dead tragedians, Euripides, and Aeschylus. Dionysus, the

patron god of drama, was chosen as the judge for this. It was a composition showcasing a witty
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venture of Dionysus along with his slave Xanthias, towards the court and about their assessment
of the opinions offered by the two tragic poets. It was supplementary to the basic challenge
between the two literary theories, belonging to different generations, younger and older. It was
certainly a competition pertaining to poetic art. Aeschylus symbolizes the traditional virtues of
long-gone generation, like soldierly skills, valour, and admiration for societal hierarchy, whereas
Euripides is more fresh, independent, secular, and of a blunt generation.

The modern approach of critics to focusing narrowly on the "pure™ artistic or literary
dimension of a text would have been unintelligible to the primeval Greeks. For them, poetry was
a means of teaching ethics, faith, and the total range of civic responsibilities. And indeed, poetry
itself was a medium for the conversation of larger matters; and it is due to a huge degree of its
approval to its civic and dogmatic nature, as well as to its practical or artistic dimension.
Henceforth, to comprehend the roots and attributes of literary criticism in the Hellenic world,
explicitly in the works of Plato and Aristotle, we really need to know somewhat of the political,
societal, and rational forces that moulded their understanding of the world. The democracy
predominant at the times of classical Athens was considerably dissimilar from our contemporary
democracies. There was a democracy of a direct kind rather than a representational one, and it
was extremely restricted as well. It was mostly exclusive for men, especially of high class and
standard. Hence, such circumstances instigated the constant ripples of class conflicts within
Greek society, and began a persistent struggle between different forms of government. The ideas,
values and literary theories of both Plato and Aristotle were inherently designed by the
cognizance of such political struggles.

Besides, the other most challenging obstacle pertinent to the political development of
literature and criticism is the counter response by an opposite supremacy of Athens in the Greek
world, Sparta. Sparta counterbalanced Athens' leadership by the construction of their own
defensive coalition known as the Peloponnesian League. There was an ideological struggle
between them along with the military one; Sparta branded the supremacy of their oligarchy all
over, which was contrary to the Athens' style of democracy. Subsequently, it led to the
Peloponnesian War, which lasted for twenty-seven years. Plato lived his initial twenty-four years
through this war, and the questions raised by the battle indeed affected his thoughts and his
literary theory as well.

This skirmish was mainly between the two unlike conducts of life, a "flexible social and

cultural sphere™ of Athenian democracy, and the "firmly-controlled and militarist™ oligarchy of
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Sparta. It was this rivalry which caused the disagreement between Plato’s anti-democratic and the
slightly authoritarian philosophical vision and the more sceptical, fluid, and accurate visions
articulated by poetry, sophistic, and rhetoric. Thus, it somewhere resulted into the predominant
Western philosophy that we know nowadays.

1.2.1.1 Hellenistic Period

The preliminary incongruities were followed by a prolonged period, which could be
marked as a "Hellenistic" period. It witnessed a spread of Greek culture through the
Mediterranean and the Middle East. Such dispersion was augmented massively by the conquest
of these lands, initially by the hands of Alexander the Great, and later by his skillful army after
his demise. This Hellenized period was actively marked by the prevalence of "inherited class-
conflicts” as well. There was a common ruling-class culture, and they tended to practice a
common vernacular and a shared education system. Alexander founded the city of Alexandria in
Egypt in 331 BC, and made it the epicenter of letters and scholarship, along with its massive
library and galleries.

This phase concluded with the battle of Actium in 31 BC, and the remaining land of
Alexander's empire, Egypt, was occupied by the Roman Empire. After the conquest of Actium,
the whole Roman world fell under the command of Octavian, nephew of Julius Caesar. Later on,
he was followed by the foremost emperor of Rome, Augustus. The era of positive expansion of
literature and criticism occurred from this time onwards. And for nearly a thousand years,
philosophers, poets, rhetoricians, grammarians, and critics intellectualized many of the basic
terms, questions, and ideas; it expanded the future of literary criticism and aided it in getting
fully advanced. One of the most crucial examples of a concept which had its origin in this era, is
"mimesis” or imitation.

1.2.1.2 Pan-Hellenistic Period

The Hellenistic period was followed by a phase of prolific literary and philosophical
writings. Later, the trends and setups of this period were collectively termed "Pan-Hellenism."
The most important works of this period are the Iliad and the Odyssey. They were the outcome of
an oral tradition, collectively composed over an extended period. The most significant trend of
this period was the restoration of a text by another critic or poet. They would take up a text
whose basic content was already familiar and then adjust it in the progression of their own

retelling. Sequentially, they would pass these poetic expertise and tradition down through their
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own lineage. Pan-Hellenism could be defined as an idea indicating everything that Greeks have
in commonality.

The restoration of epics or any literary work was more than just an expression or
sacramental re-enactment of all the local folklore. The word aletheia was used to express the
conjunction of such structures, and it meant ‘truth." Consequently, poets became the purveyors of
truth; they became more than a local tool of literary restoration. The next consequence of pan-
Hellenism was the progression of a particular group or "canon™ of writings into the grade of
classics. This era of Alexandrian scholarship confirmed the usage of the concept of “criticism" or
"judgment.” It was used to distinguish works that deserved to be counted within a canon. But, the
most imperative result of pan-Hellenism was the expansion of the idea of imitation or mimesis
into a "concept of authority.” The concept of mimesis becomes a convincing one, as it grants
such a fluid space to an author to speak with the authority of myth which later gets accepted as
not local but universal, everlasting, and invariable.

Check your progress:

1. Pan-Hellenism could be defined as an idea indicating everything that Greeks have
in commonality.
2. The most important works of the Pan-Hellenism period are the lliad and the

Odyssey.

1.2.2 Introduction to Medieval Criticism

1.2.2.1 Early Middle Age

The most perceived notions attached with the period of "Middle age™ (medium aevum)
would be darkness, ignorance, and superstitions. These ideas were formulated by the Italian
humanist thinkers, who wished to demarcate their own period from the preceding one, as of
renaissance, rebirth, and reawakening of classical thinkers. It was the age of commencement of
budding Christianity, and direct viewing of the social and political patterns of the Germanic
tribes who besieged the Roman Empire. We witness the remnants of the Roman administrative
and legal system, and their contact with the heritage of the classical world.

Latin continued to be a language of scholarship and ruling during the Middle Ages. The
Germanic tribes elected Latin as their language of communication wherever they settled.
Perpetually, Latin persisted in its position of being a language of instruction, of science, of

administration, of rules, and of diplomacy. And it undoubtedly influenced the great movements
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and trends of the modern period. In the beginning of the Middle Ages, the Church's "other-
worldly" character inclined was to subordinate the worth of literature and the arts, in comparison
to some other acclaimed matters of redemption and of preparation for subsequent life. Generally,
the prevalent uncertainty, diffidence, and illiteracy actively intensified the feeling of devotion
and encouraged the ideals of withdrawal from the world. There was an outpouring of certain
opinions concerning the denunciation of earthly life as insignificant and simply a means to reach
the next life of everlasting salvation and bliss.

O. B. Hardison classified everything that falls under the rubric of medieval criticism into
a number of sections. According to his classification, the foremost period of the Middle Ages
overlays with the later times of the classical period, which would be in between the first century
BC to the seventh century. The traditions of criticism took a contradictory direction in this era,
acutely towards the grammatical, Neo-Platonic, and allegorical. There was a surge of the
supporters of Neo-Platonism; it could be seen in the works of writers like Plotinus, Porphyry,
and Proclus. The most noteworthy texts of this era for medieval criticism were the innumerable
annotations and collections that were cohesive in the grammar curriculum. These comprised the
commentaries of Donatuson Terence, Serviuson Vergil, Diomedes' Ars Grammatica, and
Isidore's Encyclopaedia. Hardison's definition of grammatical criticism was conventional, fixed
on practical supports to comprehend and imitate, and secondarily, on the ethical function of
literature. Neo-Platonism encouraged poetry to be viewed as a storehouse of abstruse but refined
wisdom.

The early Middle Age witnessed the downfall of the Roman Empire and the
monopolization of Roman administration and government, with a weakening of its market,
business, and cultivation. And in many areas, it saw the decline of tribal customs and local laws.
It had chiefly been left to the Church and some sovereigns, such as Charlemagne, to attempt
societal and ethical cohesion. They were responsible for the preservation and transfer of various

intellectual and literary traditions.

1.2.2.2 Carolingian Period

The next period, the Carolingian, occurred from the eighth century to the tenth. It is
related to the arts, script, or values of the Carolingian period, mainly characterized by a
revitalization of the methods of classical antiquity altered by religious necessities. It did offer us

a plenty of commentaries, including the works by Remigius of Auxerre, Scotus Eriugena and
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Rabanus Maurus. The sole critical document from this period is the Scholia Vindobonensia, a
dialogue on Horace's Ars Poetica. It was envisioned as an encouragement for reading Horace in
the grammar curriculum. Poetry was defined as the "art of making fictions and composition.” It
backs the morals of fairness, restraint, and authenticity; a caution against the formation of
impossible events.
Check your progress:
1. Neo-Platonism encouraged poetry to be viewed as a storehouse of abstruse but
refined wisdom. (True/False)
2. The sole critical document from the Carolingian period is the Scholia

Vindobonensia, a dialogue on Horace's Ars Poetica. (True/False)

1.2.2.3 High Middle Age

The High Middle Ages was the succeeding period, starting from the eleventh century and
including most of the thirteenth centuries. It is viewed as the kindling of interest in Neo-
Platonism, and which ultimately generated rational tumult in numerous directions. This started at
the end of the tenth century with John Scotus Eriugena’s translation of the works of Dionysius
the pseudo-Areopagite. He did confuse this writer with the Dionysius of Athens who had talked
with St.Paul on the Areopagus Mountain.

The acclaimed apostolic influence of Dionysius' writings had an impact on medieval
theology, which was essentially shaped around the end of the 5™ century. These writings were
the basis of the forthcoming synthesis of Christian doctrine and Neo-Platonism. Alongside the
works of Boethius, Calcidius, and Macrobius, they insisted on following treatises on mysticism.
Dionysius' works expressed a spiritual growth from the material world towards God, laying a
renewed emphasis on inspiration, and fanciful skills communicable only through symbols.

However, the Middle Ages were beaded with a single strand of thought, but contending
with the canons of other multiple theologians. Boethius was one such thinker of the early
medieval period, who continued to have a deep impact, chiefly through his translations of
Aristotle's logical treatises into Latin. His commentaries were also very effective on both of
these discourses and on their interpretation by the Neo-Platonist intellects. Similarly, some
streams of literary criticism of the early medieval period either continued into, or were revived,
in the later Middle Ages.
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From the late ancient era onward, the tradition of grammatical criticism and textual
interpretation had been largely continuous. Both exegesis and critique of allegory in literature
from paganism and Christianity experienced a similar continuity. In the twelfth century, Neo-
Platonism, one of the most significant schools of thought of the early Middle Ages, saw a
resurgence. Despite this continuity, the later Middle Ages saw the development of new
intellectual movements, most notably various kinds of humanism and scholasticism. They
emerged from within the knowledge structures and divides that had arisen in the later medieval
institutions of learning, mainly from the cathedral schools and the universities.

We must consider the greater social and economic processes that characterised the later
medieval era in order to comprehend these new forms of thinking about literature, which were
inextricably linked to larger movements of thought. From approximately around 1050, the later
Middle Ages saw significant advancement on a variety of fronts. Fundamentally, there was an
upswing in the economy. The system of feudalism reached a somewhat stable formation during
this time.

The word "feudalism™ comes from the medieval word "fief,” which refers to a plot of
land held in "fee;" in other words, the land was not owned, but a person had the right to cultivate
it in exchange for payment of rent or other services rendered to the landlord. It caused the
creation of numerous dominance sub-sections.Before this independence, tensions between
Church and state power were "endemic in the mediaeval epoch,” particularly from 1050 to
roughly 1350, having significant ramifications for later intellectual growth.The expanding trade,
the growth of cities, and the greater employment prospects in cities, which encouraged peasants
to relocate to the towns, were further factors that undermined the feudal system. The Hundred
Years' War (1337-1453), which strengthened the monarchy in France, and the Crusades, which
got underway in 1096 and inspired peasants to break free from their ties to the land of absent
landlords.A pandemic known as the Black Death swept through Europe, creating a labour
scarcity; the advent of numerous Protestant sects after 1517, which accelerated latent trends
towards the endorsement of worldly activities. All these elements helped economic activity soar
beyond the shackling confines of feudalism, as well as their justification by political and
religious ideologies.

These were the major historical developments that underpinned the later Middle Ages'
intellectual currents. The three main currents were a variety of humanism based on classical

grammar, the legacy of Neo-Platonism and allegorical critique, and the scholasticism movement,
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which was mostly founded on a revived Aristotelianism filtered via Islamic philosophers like 1bn
Rushd (Averroes). These subsequent intellectual streams were made possible by advancements
in education, particularly the growth of cathedral schools and universities, and they started with
Boethian reasoning. Universities began as organisations or institutions for the purpose of
training teachers, and they typically included faculties of liberal arts in addition to colleges of
medicine, law, and theology.

The Sophist Hippias of Elis, a contemporary of Socrates, as well as the rhetorician
Isocrates, who disagreed with Plato's insistence on a strictly philosophical education with a more
comprehensive system of education, are the first sources for the idea of the liberal arts. Seneca, a
Roman philosopher, labelled these arts "liberal.” This letter is considered significant in the study
of liberal arts. The number of the liberal arts had been set at seven by the end of antiquity, and
they had been arranged in the order that was maintained through the Middle Ages.The last four
mathematical arts—arithmetic, geometry, music, and astronomy—had been referred to by
Boethius as the "quadrivium” (“four highways"), subsequently known as the "quadrivium." The
first three—grammar, rhetoric, and dialectic (or logic)—were known as the "trivium" (“three
roads") from the ninth century onwards.

As was already said, the many forms of medieval criticism can be divided into the
numerous branches of knowledge that were represented by the educational institutions. The three
components of the medieval trivium—grammatica, rhetorica, and dialectica—were all sciences
of language and discourse that focused on interpretation and connotation. Its boundaries were
frequently crossed and, in certain cases, were the source of debate. Horace's Ars Poetica, which
medieval authors considered to be a component of grammar rather than rhetoric, was the most
significant work in this regard. One of the main writers cited in the grammar curriculum is
Horace. The Latin translation of Longinus' On the Sublime was not available until the sixteenth
century, and it had little discernible impact during the Middle Ages. The two late-classical
rhetorical works that were available during the Middle Ages were Macrobius' Saturnalia and
Tiberius Claudius Donatus' analysis of Virgil. Throughout the Middle Ages, Martianus Capella's
romance titled De Nuptiis Philologiae et Mercurii (The Wedding of Philology and Mercury),
which served as a depiction of the liberal arts, was considered the most accurate. The trivium of
the seven liberal arts were the most widely practised, and grammar, which included the study of
both language or proper speech and the interpretation of literature, was the most thoroughly

studied of these.
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Anselm of Canterbury (1033-1109) and some other theologians served as the catalysts
for this rebirth in the late eleventh and early twelfth centuries. The movement of medieval
thinking known as scholasticism was effectively founded by these thinkers. To provide a logical
and consistent understanding of Christian teaching derived from the Bible, the Church Fathers,
and Church decrees, they drew on Boethius' reasoning. Roscelin and his student Peter Abelard
were the two early scholastic philosophers who had the most influence. The latter's book Sic et
Non (For and Against, or literally, Yes and No), which offered several antitheses intended to
expose the incoherence of arguments based on authority, had a significant impact on later
scholasticism. Despite advocating for the Bible's supremacy as the final authority, Abelard also
urged the daring use of dialectic as a path to knowledge, seeing logic as the primary branch of
Christian science. The Libri Quatuor Sententiarum, written by Peter Lombard, often known as
"Master of the Sentences," is a collection of reputable "judgements"” on the incarnation, trinity,
and sacraments that eventually became a standard work of Catholic theology.

The widespread expansion of universities was even more significant in this intellectual
"renaissance™ of the twelfth century. Much of the time spent in ancient universities was spent
teaching grammar and rhetoric. Our current conception of a university—complete with different
faculties, a set curriculum, and a system of degrees—was developed during the Middle Ages.
The oldest universities can be found in Bologna (1158), Oxford (about 1200), Paris (1208-1209),
and Naples, which are all in Italy, France, and England (1224). Ibn Rushd was the most
prominent Arab Aristotelian thinker, and his beliefs could not be reconciled with those of the
church. The study of the "new" Aristotle was outlawed in 1215 at the pope's urging, although the
policy had little impact. The Dominican academics tried to meld Greek philosophy and
Christianity. Therefore, the great scholastic impulse was born, reaching its pinnacle in Albertus
Magnus and later in his pupil Thomas Aquinas. The Dominicans at the University of Paris
worked to "purify,” rehabilitate, and legalise the dangerous Avristotle.

The accessus tradition was another important school of criticism prevalent at this time
that was classified as grammatical exegesis. The accessus was a formal introduction to a
curricular author that adhered to a format that spread through the writings of authors like Bernard
of Utrecht and Conrad of Hirsau, whose Didascalon is the most complete example. The
components of an accessus were the author's name, the book's title, its genre, the author's
intention, the number of books in the text, the order in which the contents were organised, the

book's pedagogical and moral value, an explanation or interpretation of the text, and the field of
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knowledge to which it belonged.The scholastic phase of medieval criticism, profoundly
influenced by Islamic philosophers such as Al-Farabi and Ibn Rushd, was marked by a tendency
to view poetry as a branch of logic rather than of grammar or rhetoric.

Late classical commentators on Aristotle had established a connection between poetry
and logic, but during the early Middle Ages, this connection was permitted to fade in favour of
rhetorical and grammatical analyses of poetry. Another set of humanistic currents that begins
with Dante's De Vulgari Eloguentia, which asserts that the vernacular is an appropriate medium
for great poetry, follows the academic phase. Dante's successors, including Petrarch, Mussato,
and Boccaccio, can be thought of as transitional personalities, associated with either the waning
Middle Ages or the emerging Renaissance. In any case, they are humanistic advocates of liberal
studies and defenders of poetry against its late scholastic detractors, though they often deploy
scholastic arguments toward their own ends. Humanisms awa revival not only in Italy but also in
France, where the tradition of artes poeticae is renewed in the works of Deschamps; the tradition
of allegorical interpretation continues in the works of Petrus Bercorius, John de Ridevall, and
Christine de Pisan.

1.2.3 Let Us Sum Up

Literary criticism can be described as "a system of ideas or a hypothesis intended to
explain anything." When applied in the context of literature and literary criticism, the phrase is
similar yet different. Literary theory, which is the collection of methods, ideas, and presumptions
that we employ while reading literature, serves as the basis of literary criticism.Moreover, if we
analyse the trends of classical and medieval criticism, we would witness how the entire
assemblage of religious texts was frequently the target subject of criticism. Also, there
were numerous theological schools of hermeneutics and textual exegesis which had a significant
impact on the study of secular literature.

The major themes of this critique include the idea of beauty and its relationship to
goodness and truth, the ideal of the organic unity of a literary work, and the social, political, and
moral purposes of literature. Further, it discusses the relationship between
philosophy, rhetoric, and literature. Language's character and status, as well as its influence on
literary performance or an audience, are equally prevalent. It also discusses the meaning of
literary devices like metaphor, metonymy, and symbol as well as the idea of a "canon™ of the
greatest literary works. In the light of unwavering literary critique, we would see the emergence

of numerous genres, including epic, tragedy, comedy, lyric poetry, and song.
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1.3 Learning Outcomes

e Upon the completion of this Unit, you should be able to know about the origin of

literary criticism and trace the development of classical and medieval criticism.

1.4 Glossary

e Canon: It denotes an assemblage of literary works that are thought to be of really
high quality and perpetual worth for a culture or civilization.

e Rhetoric: The art of effective or convincing speaking or writing, particularly the
manipulation of figures of speech and other compositional methods.

e Logic: The reasoning directed or evaluated rendering to firm principles of validity.

e Grammar: The entire system of a language, generally taken as consisting of syntax
and sound structures; sometimes contains phonology and semantics as well.

e Hellenism: The study or imitation of primeval Greek culture.

e Oligarchy: A small community having control of a nation or organization.

1.5 Sample Questions

Objective Type Questions:
1. The play The Frogs was written by

a. Aristophanes
b. Plato
c. Aristotle
d. Socrates
2. The Peloponnesian War was won by
a. Athens
b. Sparta

c. Persia

e

France
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3. What is the meaning of Ars Poetica?
a. "apoetry as art"
b. "the art of poetry"
c. "artand poetry"
d. "poetry within art"

4. On the Sublime is written by

a. Horace
b. Plato
c. Longinus
d. Aristotle
5. What does the phrase utpictura poesis from Horace's Art of Poetry means?
a. "poetry beggars pictorial description”
b. ™as in poetry, so in painting"
c. "picture above all poetry"
d. "asin painting, so in poetry"
Answer Key: 1. (a) 2. (b) 3. (b) 4. (c) 5. (d)
6. Horace's Ars Poetica is considered by medieval authors to be a component of grammar
rather than rhetoric. (True/False)
7. Neo-Platonism encouraged poetry to be viewed as a storehouse of abstruse but refined
wisdom. (True/False)
8. The sole critical document from the Carolingian period is the Scholia Vindobonensia, a
dialogue on Horace's Ars Poetica. (True/False)
9. In the twelfth century, Neo-Platonism, one of the most significant schools of thought of
the early Middle Ages, saw a resurgence. (True/False)
10. Islamic philosophers such as Al-Farabi and Ibn Rushd were marked by a tendency to
view poetry as a branch of logic rather than of grammar or rhetoric. (True/False)
Short Answer Type Questions:
1. Write brief notes on the concepts of the "quadrivium" and “trivium."
2. How is the conflict between Aeschylus and Euripides particularly humorous in
Avristophanes’ The Frogs?
3. What was the political cause of the Peloponnesian War?

4. What does the word 'canon' refer to in medieval criticism?
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5. Write a short note on accessus tradition.
Long Answer Type Questions:
1. Discuss the origin of literary criticism and its effects on the development of English
Literature.
2. What lessons can be learned from the play The Frogs? How does the play convey
these messages?
3. Examine in detail the literary and political differences between the Hellenistic and

Pan-Hellenistic periods.

1.6 Suggested Learning Resources

Albert, Edward. History of English Literature. Oxford University Press, UK, 2017.

Barry, Peter. Beginning Theory: An Introduction to Literary and Cultural Theory. 4™ edition,
Viva Books, 2018.

Habib, M. A. R. Literary Criticism from Plato to the Present: An Introduction. Wiley-Blackwell,
2011.
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Unit-2: Plato: the forms, mimesis, poets and the Republic

Structure:

2.0 Introduction

2.1 Objectives

2.2 Plato: the forms, mimesis, poets and the Republic
2.2.1 Republic
2.2.2 Mimesis
2.2.3 Theory of Forms
2.2.4 Poetry
2.2.5 Let Us Sum Up

2.3 Learning Outcomes

2.4 Glossary

2.5 Sample Questions

2.6 Suggested Learning Resources

2.0 Introduction

Plato, an important Greek philosopher, is widely known as the founder of present-day
Western philosophy. He asked several vital questions whose echoes are still resounding in the
present world. What is the basis of the difference between goodness and evil? And if we can
distinct between the above-mentioned notions, then what would be their most-appropriate
definitions? How do we attain truth and knowledge? What could be the most ideal political state
for human beings? Of what use are literature and the arts? There are no limits to such questions.
But Plato has indeed revealed a pathway and made it easier to scrutinize such questions in a
better way. He tried to facilitate the cognitive state of any human for not getting stuck in the
complexities of this world and institutionalized setups around us. Obviously, there were
alterations and criticism of Plato's ideas and theories in the succeeding times.

At the age of twenty, Plato experienced a significant transformative event upon
encountering Socrates, a philosopher renowned for his contentious discourse. This encounter
precipitated a fundamental reorientation in Plato's life trajectory, prompting his abandonment of
political aspirations in favor of a steadfast commitment to philosophical pursuits. Subsequently,

in Plato's literary corpus, such as the Apology, he elucidated upon the purported declaration of an
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ancient oracle proclaiming Socrates as the paragon of wisdom, an event that served as a catalyst
for Socrates' lifelong quest for epistemic and moral enlightenment. Plato, distinguished by his
own intellectual prowess, commanded widespread admiration across various societal strata,
including statesmen, poets, and artisans. Nonetheless, Socrates met a tragic fate, facing
accusations of impiety and eventual execution in 399 BC.

With the passing of his beloved teacher, Plato departed for Italy, Sicily, and Egypt.
Afterwards, he came back and helped Theaetetus, an Athens-based mathematician, create an
academy. The entrance's inscription, "Let none without geometry enter,” suggests that geometry,
mathematics and philosophy, was the focus of curriculum. In addition to philosophical discourse,
the curriculum encompassed discussions on political theory, biology, and astronomy. Aristotle, a
prominent figure associated with the Academy, developed much of his philosophical framework
through a critical evaluation and expansion of Plato's doctrines. Moreover, the influences of
numerous pre-Socratic thinkers, who challenged the notion of sensory perceptions as the sole
arbiter of reality, significantly shaped Plato's philosophical outlook. These philosophers
endeavoured to elucidate the underlying reality beyond superficial appearances. For instance,
Parmenides posited a conception of reality as unchanging and unified, contrasting sharply with
Heraclitus' proposition that universal flux characterizes existence. Additionally, Plato was
influenced by mathematical principles attributed to Pythagoras, which left a lasting imprint on
his philosophical inquiries.

Plato acquired from Socrates the dialectical method, characterized by the systematic
interrogation of established beliefs to ascertain truth. The term "dialectic™ derives from the Greek
word dialegomai, meaning "to converse." Additionally, Plato inherited Socrates' primary focus
on ethical concerns and the meticulous examination of moral principles, evident in his early
dialogues, often referred to as Socratic dialectical works. It is noteworthy that the majority of

Plato's philosophical works feature Socrates as the primary interlocutor.

2.1 Objectives

The objectives of this Unit are to:
o familiarize you with a prominent classical critic, Plato
e introduce you to the theory of forms

e explain the theory of mimesis
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e examine the role of the poet in the Republic

e discuss Plato's contribution to literary criticism

2.2 Plato: the forms, mimesis, poets, and the Republic

The early, middle, and later phases of authorship are used to categorize Plato's dialogues.
The majority of academics appear to concur that Socrates' primary philosophical concerns and
method are best explained in his early dialogues. The dialogues, including Apology, Crito,
Charmides, Gorgias, Euthyphro, lon, Laches, Protagoras, Lysis, and the initial segment of the
Republic, are dedicated to the exploration and delineation of concepts such as courage, virtue,
and justice. These early works demonstrate a natural inclination to scrutinize and often challenge
the conventional interpretations bestowed upon these concepts by established authority and
tradition. Instead, they endeavor to elucidate the essence of these concepts through rational
inquiry. For instance, in Euthyphro, Socrates refutes the notion that piety is defined by actions
that please the gods, positing instead that actions please the gods because they are pious, thereby
suggesting that the essence of piety lies elsewhere.

Socrates and Plato fundamentally dissent from the disorderly, irregular, and unpredictable
representation of the universe portrayed by Homer, Sophocles, and other poets. This perspective
is marked by its moral incongruity. To grasp the deep irrationality inherent in this poetic
portrayal, one need only reflect on the perplexing web of contradictions enveloping figures like
Achilles, Oedipus, and other mythological characters. This irrationality is further accentuated by
the arbitrary links it establishes between the divine and mortal realms. Plato ultimately leverages
this irrationality as a basis for his critique of the entire domain of poetry.

2.2.1 Republic:

Undoubtedly, among Plato's works, The Republic is the most read and taught. It is not a
play, novel, narrative, or essay in the strictest sense, despite having dramatic moments and using
certain literary forms. A major argument, advanced by the argument's proponent, Socrates, is the
focus of this form of extended discourse. The Republic may be viewed as a form of discussion,
which would apply to the majority of the Dialogues. In this discussion, Plato seeks to
philosophically define the ideal state, one that would serve as a template for all budding or
established societies operating in Plato's day and continuing into our own. Therefore, it follows

that any proposed modifications to the way justice is carried out in any state must comply with
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the ideal state's requirements, which is the Republic. It has historically been published in 10
books since it first appeared; most likely because it was originally divided into ten "books" in its
manuscript form.

Socrates alludes to "an ancient dispute™ between philosophy and poetry towards the end
of this essay. But this contradiction is already apparent in the first few pages of Plato’s dialogue,
both as his starting point and as the text's structural foundation. Socrates is debating the
definition of "justice™ with a man by the name of Polemarchus. Polemarchus claims that justice
is the giving of each person their proper compensation by quoting the "learned and inspired man™
Simonides. This prompts Socrates to comment that Simonides' notion of justice "was a riddling
definition of justice given in the manner of the poets.” Even this is merely the opening statement
of a more thorough attack on the complete Hellenic poetic knowledge. At the onset of Book I,
Socrates emphasizes the importance of cherishing justice for its inherent value rather than solely
for its outcomes. He delves into the dichotomy between truth and surface appearances,
emphasizing how the pursuit of knowledge and virtue differs from immediate worldly
endeavours.

Socrates posits that poetry fails to thoroughly explore the essence of justice because it
tends to focus solely on surface-level appearances. Adeimantus supports this viewpoint by
arguing that poetry often glorifies the rewards associated with appearing just rather than
emphasizing the intrinsic value of justice itself. To illustrate his argument, Adeimantus draws
examples from the works of Homer and Hesiod, albeit with his own interpretations. In addition
to this critique, Adeimantus highlights poetry's tendency to romanticize vice while downplaying
the importance of virtue. He also criticizes poetry for depicting gods as easily influenced, which
further muddles the understanding of justice and morality. Adeimantus further suggests that
poetry perpetuates the belief among the youth that it is more advantageous to merely seem just
rather than to genuinely embody justice. This belief, he argues, leads to societal decay, evident in
the rise of secretive organizations and manipulative tactics. According to Socrates, poetry's
failure to distinguish between justice and its external trappings significantly influences the
perception and pursuit of justice within society, shaping the approach taken in the Republic to
understand and uphold justice.

Throughout this text, poetry plays a crucial structural role that extends beyond the initial
two books. The Greek term "mousike,” encompassing various art forms under the influence of

the Muses, including poetry, literature, and music, underscores its significance. Plato's assertion
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that “instruction in music is most sovereign, because more than anything else rhythm and
harmony find their way to the inmost soul and take the greatest grasp upon it," indicates his acute
awareness of the profound impact of this entire domain on the ideological shaping of childhood.
Furthermore, Plato anticipates Gramsci's notion that such hegemony isn't achieved haphazardly
but necessitates a deliberate and intentional strategy. He suggests that poetry, being the most
articulate expression of ideology, demands ongoing scrutiny to prevent it from unleashing forces
that could destabilize the political, economic, and legal spheres. Plato's framework implies that
he attributes to poetry an inherent subversiveness, reflective of his broader conceptualization of
the entire realm of poetry.

Plato posits that the overarching goal of philosophy is to reconcile the disparate elements
of the world into a cohesive and transcendent whole. In his view, this unified perspective should
be presented to the guardians, even if it diverges from the actual complexity of reality. Poetry, on
the other hand, is criticized for its tendency to distort truths, particularly in matters of great
significance. Plato argues that poetry often portrays unjust individuals as content, while depicting
just ones as discontent. Moreover, it can obscure the true nature of injustice by presenting it as
beneficial, and it introduces confusion with its varied depictions of the gods. Plato's argument
underscores the importance of unity, both on an individual and societal level. He contends that
multiplicity is associated with disorder, excess, and moral decay, while unity represents an
inherent good. For Plato, the existence of countless manifestations of evil contrasts with the
singular nature of perfection. He warns that a fragmented state, characterized by multiplicity
rather than unity, poses the greatest threat to its well-being. Thus, Plato advocates for the pursuit
of unity as a fundamental principle for both individual and societal constitution.

2.2.2 Mimesis:

Mimesis, originating from the Greek term for "imitation,” occupies a significant place in
the discussions of both Plato and Aristotle, revolving around the representation of nature in
artistic creations. Plato conceptualizes mimesis as the act of replicating reality, with all artistic
endeavors considered as imitations of the ideal forms existing in the realm of ideas. According to
Plato, these ideal forms, crafted by a divine creator, serve as the true essence of reality, while the
physical objects in the world are mere imperfect reflections of these ideal types. Consequently,
artists such as musicians, dramatists, and painters are seen as imitating these imperfect copies,

resulting in representations twice removed from the ultimate truth.
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Plato's view of mimesis suggests that all forms of art inherently mimic and replicate life,
seeking to capture the essence of reality itself. He employs the analogy of a chair and a carpenter
to illustrate this concept: the carpenter conceives the idea of a chair and brings it into existence,
while the painter subsequently imitates this chair in their painting, creating a secondary level of
imitation. Plato asserts that philosophy, with its focus on abstract concepts, takes precedence
over poetry, which he perceives as further distanced from reality due to its reliance on illusions
and subjective interpretations. In contrast, Aristotle defends poetry precisely because of its
mimetic nature. He argues that poetry imitates actions rather than moral or philosophical
doctrines, presenting beauty through its portrayal of human experiences and interactions.

Plato's later dialogues, such as the Gorgias, Meno, Republic, and Symposium, expand
beyond the ethical inquiries associated with the historical Socrates. They delve into a myriad of
philosophical topics, including epistemology, metaphysics, political philosophy, and art. These
dialogues showcase Plato's development of the theory of Forms, which serves as a unifying
principle connecting various philosophical inquiries. Particularly emphasized in works like the
Phaedo and the Republic, the theory of Forms underscores Plato's growing fascination with
mathematics as an archetype of human inquiry and understanding. Through these dialogues,
Plato systematically elaborates on his philosophical framework, highlighting the centrality of the
theory of Forms in his exploration of reality, knowledge, and the nature of existence.

2.2.3 Plato: A Theory of Forms

Plato's philosophical perspective is deeply rooted in a tradition of skepticism, particularly
influenced by his teacher, Socrates, who serves as the central figure in Plato's dialogues. Early
Greek philosophers recognized the inherent challenge in attaining true knowledge within a world
characterized by constant change and flux. Heraclitus, among others, famously expressed this
idea with his statement that one cannot step into the same river twice, highlighting the transient
nature of existence and the difficulty in grasping immutable truths. Building upon these
foundational ideas, Plato develops a nuanced understanding of reality. He argues that the
material world, with its perpetual state of flux, is inherently unstable. However, Plato proposes
the existence of a higher realm beyond the physical world, which he terms the "world of Forms™
or "the world of Ideas." In this realm, abstract concepts such as justice, beauty, and the perfect
triangle exist independently of the material world.

Plato contends that the Forms serve as the ultimate reality, immutable and eternal, in

contrast to the impermanent and imperfect world of appearances. For example, while a painter
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may attempt to depict a perfect triangle, their representation will always fall short of capturing
the true essence of the Form. Despite this inherent limitation, Plato argues that the existence of
Forms is essential for our understanding of reality, providing a framework through which we
interpret the world around us. According to Plato, genuine knowledge can only be attained by
those who can perceive the true reality behind ordinary experiences—the realm of the Forms.
This insight requires rigorous intellectual inquiry and philosophical contemplation. Plato's
philosopher-kings, depicted in works like the Republic, exemplify this ideal, as they must grasp
the Form of the Good to govern wisely and justly.

Plato employs allegories, such as the famous Allegory of the Cave, to illustrate
humanity's limited perception of reality and the transformative power of philosophical
enlightenment. In this allegory, individuals trapped within a cave are only able to perceive
shadows cast by objects outside the cave, symbolizing the limited understanding derived from
sensory experience alone. Only by ascending beyond the cave and perceiving the Forms directly
can one attain true wisdom and enlightenment. In sum, Plato's philosophy emphasizes the
transcendent nature of reality, positing the existence of eternal Forms that underlie the mutable
world of appearances. Through rigorous philosophical inquiry and contemplation of the Forms,
Plato believes that individuals can achieve genuine knowledge and understanding of the true
nature of reality.

Imagine a group of men living in what resembles a subterranean cavern with a wide
entrance that is exposed to the light on all sides. Imagine them as having their legs and necks
restrained since they were little, causing them to stay in the same position, only able to look
forward, and unable to swivel their heads. Imagine a fire that is blazing higher up and farther
away behind the captives, and imagine a road that has a low wall built along it between the fire
and the prisoners. Moreover, observe men carrying objects past the wall that rise above it,
including tools of all types. Human and animal figures crafted from stone, wood, and other
materials. Some of these bearers are ostensibly conversing, while others appear to be mute. The
men can only see the shadows of the people and items passing behind them since they are facing
the cave wall with their backs to the opening. This wall has been painted red by the fire. When
these people speak anything, they would hear the resonance from beyond the wall and falsely
believe that the speakers are the moving shadows.

Plato's philosophical stance asserts that only individuals capable of comprehending the

genuine reality—the Forms—should be entrusted with positions of authority. This position
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reveals Plato's skepticism towards the democratic system prevalent in ancient Greece, as he
argues for governance by philosopher-kings rather than through popular suffrage. According to
Plato, these philosopher-rulers, possessing the intellectual capacity to perceive the Forms, are
best equipped to lead the state effectively.

Plato's allegory of the cave serves as a powerful metaphor to elucidate this concept. He
suggests that individuals, akin to prisoners confined within a cave, are unable to grasp the true
nature of reality until a philosopher-king assumes leadership. Only then can they emerge from
the confines of their limited perspective and perceive the genuine light of truth represented by
the Forms. Plato underscores the inherent challenge in accepting this truth, as individuals may
initially struggle to reconcile it with their long-held perceptions of reality. However, Plato's own
exploration of the theory of Forms undergoes intense scrutiny in subsequent dialogues like the
Philebus, Sophist, and Parmenides. In the Parmenides, Plato delves into the potential
complications and paradoxes within the theory, questioning its logical consistency. The Sophist
introduces a new perspective on reality, emphasizing the dynamic interplay of causation and
interaction, which appears to challenge the static nature of the Forms. This complexity reflects
Plato's evolving understanding of reality and its philosophical underpinnings.

Plato's later dialogues, including Timaeus, Theaetetus, and The Laws, further contribute
to the elaboration of his philosophical views on cosmology, knowledge, and governance. These
works provide nuanced insights into Plato's evolving perspective, highlighting the ongoing
dialogue within his philosophical framework and the multifaceted nature of his inquiries into
truth, governance, and the human condition.

Check your progress:

1. Plato conceptualizes mimesis as the act of replicating reality, with all artistic
endeavors considered as imitations of the ideal forms existing in the realm of
ideas. (True/False)

2. Plato proposes the existence of a higher realm beyond the physical world, which

he terms the "world of Forms" or “the world of Ideas.” (True/False)

2.2.4 Plato on Poetry
Many of Plato's discussions include comments on poetry. In the Apology, Socrates asserts
that inspiration, not wisdom, is the source of poetry. He also makes a comment about the trickery

of poets regarding their knowledge that they might lack. Poetry has its importance in education
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and such orientation of virtue is examined in Protagoras. The Phaedrus makes a distinction
between creative inspiration that is fruitful and creative inspiration that is not, as well as between
the respective merits of speaking and writing.

But, two works that are written by Plato and separated by a number of years contain his
most thorough criticisms of poetry. In the first, Socrates inquires a rhapsode, a singer, about the
nature of his artistic work. Whereas, a more in-depth critique appears in the Republic, and some
of it is repeated in the laws in a more realistic setting. Socrates duly talks with lon, a rhapsode
who was a singer and interpreter, in his first dialogues. According to Socrates, the art of the
rhapsodist consists primarily of two elements: knowledge of the words of a particular poet must
be accompanied by knowledge of his ideas. The majority of Socrates' discussion on rhapsody
focuses on its interpretative and critical role rather than its musical and emotional impact.
Therefore, Plato has already drawn a clear distinction between the fields of philosophy and
poetry in this early dialogue, which was written before the Republic. The former has its roots in a
separation from reason, whereas the latter is characterized by emotional transport and a lack of
self-possession by its very nature. Despite this, Plato nevertheless treats poetry with respect in
this earlier debate, describing the poet as "holy" and having received inspiration from the gods.

In the Republic, Plato presents a much less favorable theory of poetry. Many defenses of
poetry, most notably those by Sidney and Shelley, have been influenced by Plato's text.

Plato's philosophical outlook was notably influenced by the pre-Socratic tradition of
naturalism, which sought to offer a rational understanding of the universe grounded in natural
processes rather than mythological or traditional narratives. This marked a significant departure
from the poetic and mythical explanations prevalent in ancient Greek culture. Plato's engagement
with this tradition represented a turning point in Greek thought, as it ushered in an era where
logical reasoning was applied to various facets of human life, challenging the hegemony of poets
like Homer in matters of morality and societal reflection.

Plato's critique of poetry, a central aspect of his philosophical discourse, stems from
several key points. Firstly, he criticizes poetry for its inherent tendency towards deceit, arguing
that it often distorts truth rather than revealing it. Secondly, Plato takes issue with poetry's
reliance on imitation, suggesting that it produces mere copies of reality rather than genuine
insights. Thirdly, he highlights poetry's multifaceted nature, which combines various functions
and messages, sometimes leading to confusion or ambiguity. Moreover, Plato contends that

poetry appeals primarily to the lower aspects of the human psyche, such as emotion and appetite,
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rather than engaging with higher faculties of reason and intellect. Finally, he critiques poetry for
its emphasis on irreducible particularity and plurality, which he sees as detracting from the
pursuit of unity and universal truths. These criticisms reflect Plato's broader philosophical
concerns about the nature of art, truth, and knowledge. By contrasting philosophy with poetry,
Plato underscores the importance of rational inquiry and dialectical reasoning in the search for
genuine understanding. His critique of poetry has left a lasting impact on literary theory and
criticism, shaping discussions about the role of art in society and its relationship to truth and
morality.

2.5 Let Us Sum Up

Plato's nuanced perspective on poetry stems from the dynamic intellectual milieu of his
time and his broader philosophical concerns. Poetry, during Plato's era, held a revered status as a
medium for conveying cultural values, ethical principles, and universal myths. It served as a
repository of knowledge, transmitting wisdom through artistic expression. However, Plato's
engagement with poetry was marked by skepticism and critique, driven by his philosophical
inquiries into truth, morality, and the nature of reality. Plato's critique of poetry was influenced
by the philosophical currents of sophistry and rhetoric prevalent in ancient Athens. Sophistic
thought, epitomized by figures like Protagoras and Gorgias, challenged traditional notions of
truth and morality, advocating for relativism and subjectivity. Rhetoric, meanwhile, emphasized
the art of persuasion over the pursuit of objective truth, often manipulating public opinion
through rhetorical devices.

Plato's criticism of poetry, rooted in his opposition to sophistry and rhetoric, centered on
several key points. Firstly, he questioned poetry's claim to truth, arguing that its reliance on myth
and metaphor could lead to deception and misunderstanding. Secondly, he critiqued poetry's role
in appealing to emotions and desires rather than engaging with reason and intellect. Thirdly, he
challenged poetry's ability to provide a coherent and unified understanding of reality, often
presenting a fragmented and subjective view of the world. Moreover, Plato's philosophical
project aimed to establish a framework of permanence and transcendence amidst the transient
flux of human existence. His dialectical method, characterized by rigorous questioning and
logical inquiry, stood in contrast to the rhetorical and sophistic approaches, which he saw as
lacking in intellectual rigor and moral integrity.

In summary, Plato's critique of poetry reflects his broader philosophical concerns about

truth, morality, and the nature of knowledge. By challenging the authority of poetry and rhetoric,
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Plato sought to establish philosophy as the true path to enlightenment and understanding,
grounded in objective and eternal truths. His engagement with poetry exemplifies the complex
interplay between philosophy and literature in ancient Greece, highlighting the enduring
relevance of Plato's inquiries into the human condition. The following are some of the most
salient points that we may draw:

1. Plato contends that art, by imitating reality, remains detached from absolute Truth.
It merely presents a semblance of objects, which are never identical replicas.
However, Plato overlooks how art offers an additional dimension absent in reality.
Acrtists strive to capture this "more,” relying on observation and intuition. From this
perspective, art does not detract from Truth; rather, it directs us toward the essential
reality of life.

2. Plato claims that terrible art is anything which does not teach morality or inspire
virtue. Plato evaluates poetry first from an educational perspective, then from a
philosophical perspective, and last from an ethical perspective. He does not,
however, care to view it from its own particular perspective. He disregards the fact
that each thing should be evaluated according to its own goals and standards of
value and decency.

3. ltis not fair to say that music or painting are inferior because they do not depict a
scene in color or with sound. In a similar vein, we cannot dismiss poetry as terrible
because it does not impart moral or philosophical principles. How could poetry,
philosophy, and ethics be different subjects if they all served the same purpose? It

is obviously foolish to dismiss poetry because it is not a philosophy or an ideal.

2.3 Learning Outcomes

Upon the completion of this Unit, you should be able to:
e know about the origin of literary criticism
e understand Plato as a classical literary critic

e critique varied approaches mentioned in Republic
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2.4 Glossary

Socrates: He was a Greek philosopher from Athens, and widely acknowledged as the founder of
Western philosophy.

Rhetoric: The skill of eloquent or convincing expression, particularly through the adept
utilization of rhetorical devices and other strategies in speech or writing.

Dialogue: It is a written or spoken conversational exchange between two or more people. As a
theoretical or moralistic device, it is chiefly associated in the West with the Socratic dialogue as
developed by Plato.

Mimesis: It could be defined as- imitation, representation, receptiveness, the act of expression
and mimicry.

Sophistic: It is an adjective form of Sophist; paid teacher of philosophy and rhetoric in Greece,
teaching popular moral scepticism and hollow reasoning.

2.5 Sample Questions

Objective Type Questions:
1. In which city, did Plato die?
a) Sparta
b) Stagira
c) Athens
d) France
2. Which of the following best explains how the "visible world" and the "intelligible world"
differ from one another?
a) The visible world is based on opinion, whereas the understandable reality is based on
sense.
b) The visible world is made up of material objects, but the intelligible world is made up
of ideal forms.
c) The visible world depends on knowledge, but the intelligible world depends on opinion.
d) Whereas the visible world has logic, the intelligible world contains shadows and
images.

3. Under what conditions will Plato or Socrates permit poetry to enter the state?
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9.

a) Should it demonstrate a long-term positive impact on human life and society.

b) If it is discovered to be a source of both profit and pleasure.

c) If it turns out to be highly valuable and true.

d) All the above
Which of the following statements about the Form of the Good is FALSE?

a) A false reality and illusion.

b) Government oversight.

c) Heavenly wisdom.

d) Absolute reality.
As per Plato/Socrates, who are the "saviours of our society"?

a) Aurtists

b) Women

c) Men

d) Musician

Answer Key: 1. (c) 2. (b) 3. (d) 4. (a) 5. ()

Plato conceptualizes mimesis as the act of replicating reality, with all artistic endeavors
considered as imitations of the ideal forms existing in the realm of ideas. (True/False)
Plato proposes the existence of a higher realm beyond the physical world, which he terms the
"world of Forms" or "the world of Ideas.” (True/False)
Plato claims that terrible art is anything which does not teach morality or inspire virtue.
(True/False)

Plato overlooks how art offers an additional dimension absent in reality. (True/False)

10. In the Republic, Plato presents a much less favorable theory of poetry. (True/False)

Short Answer Type Questions:

1. Describe Plato's belief that art is two steps removed from reality.

2. How does Plato feel about mimesis?

3. For what reason does Plato characterize the poet's work as subversive?
4. Describe Plato's conception of justice.

5. Examine "mimesis" considering Aristotle and Plato's theories.

Long Answer Type Questions:

1. How did Plato and Aristotle vary in their approaches to education?
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2. How does Plato feel about poetry and the poet? Do you share his opinion? Reason for
your responses.

3. How does Plato differentiate between truth and opinion?

2.6 Suggested Readings
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Unit-3: Aristotle: Poetics (tragedy and its elements)

Structure

3.0 Introduction
3.1 Objectives
3.2 Aristotle: Poetics (tragedy and its elements)
3.2.1 Implications
3.2.2 Elements of Tragedy
3.2.2.1Plot
3.2.2.2 Character
3.2.2.3 Thought
3.2.2.4 Diction
3.2.2.5 Song
3.2.2.6 Spectacle
3.2.3 Comparative importance of plot and character
3.2.4 Function of tragedy
3.2.5 Terms related to Tragedy
3.3 Learning Outcomes
3.4 Glossary
3.5 Sample Questions
3.6 Suggested Learning Resources

3.0 Introduction

In the preceding units of this Block, you studied the background of classical criticism.
You also studied about Plato and his critical concepts like mimesis. Now in this Unit, we will
study another great western literary critic. The period that witnessed the birth of great western
critics and philosophers like Plato also witnessed the arrival of another outstanding person i.e
Avristotle. He was a student of Plato. One of his important works is Poetics. It is probably the
imperative document of Western criticism. It is believed to have been composed around 330
B.C. Though written in the distant past, there can be no denying that its themes and discussions
are of great value and central to aesthetic and literary criticism. It contains 26 chapters. It is one
of the seminal works of western literary criticism. The Poetics of Aristotle mainly deals with
tragedy. Although there are several aspects which are debatable yet the contribution of Poetics to

influence the literature is simply undeniable. Aristotle considers tragedy as the highest poetic
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form. He has defined a set of rules for writing a tragedy. He emphasized various aspects of
tragedy including the building of the plot, traits of the protagonist, unity of time, unity of place,
unity of space, diction, poetic truth, catharsis etc.

Aristotle in Poetics compares tragedy with other metrical forms like epic and comedy. He
states that tragedy is an imitation like poetry. However, he states that tragedy has a serious
purpose, therefore, uses direct action instead of any narrative to achieve its end. The purpose of
tragedy is to bring catharsis among spectators. The aim is to evoke feelings of compassion and
apprehension, ultimately cleansing the audience of these emotions, and leaving them uplifted
with a deeper comprehension of both divine beings and humanity. This sort of catharsis results
because of some significant or disastrous change in the fortune of the protagonist of the play.
Avristotle concedes that change may not be necessarily disastrous however; he also declares it is
disastrous because most of the tragedies have shown it so. This can be understood from Oedipus
Complex which is considered a tragedy but does not have any unhappy ending.

In this Unit, we will discuss Aristotle's definition of tragedy and the main elements of
tragedy as mentioned in the Poetics.

Check your progress:

1. Who wrote the famous book Poetics?

3.1 Objectives

This Unit has the following objectives:
e learn the definition of tragedy
e ook at Aristotle's view of tragedy
e understand the implication of the definition of tragedy
e know the elements of tragedy
e understand the concept of catharsis
e learn about the terms like hamartia, exposition, climax and resolution etc.
e understand peripeteia and anagnorisis

e appreciate the importance of elements of tragedy
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3.2 Aristotle: Poetics (tragedy and its elements)

Let us begin with a definition of tragedy by Aristotle:

"Tragedy, then, is an imitation of an action that is serious, complete, and of a
certain magnitude; in language embellished with each kind of artistic ornament,
the several kinds being found in separate parts of the play; in the form of action,
not of narrative; through pity and fear effecting the proper purgation of these
emotions.” (51)

The concept of modern tragedy is different from ancient Greek tragedy. In Greek tragedy,
we observe that drama is serious but not necessarily ending with any bloodshed. The basic
principle of tragedy was that it dealt with the serious action of serious people while comedy
lacked serious action and was mainly concerned with comic characters.

The concept of tragedy naturally splits into two components. The initial segment of the
definition, spanning from "an imitation of an action™ to "not of narrative," delves into tragedy as
an art form of imitation, pinpointing its medium, subject, and method of replication. The
subsequent part focuses on the operation and emotional impact of tragedy.

3.2.1 Implication:

The definition sets tragedy apart from comedy or other poetic forms by highlighting its
portrayal of serious actions, contrasting with comedy's focus on non-serious ones. Additionally,
tragedy diverges from Epic in its approach to imitation; while an Epic typically narrates, tragedy
represents through action. Finally, in terms of the medium of imitation, tragedy differs from lyric
by employing div